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The Conventional Frame: SEL for
Educators and Schools

THE FIVE SEL COMPETENCIES™

To define SEL, CASEL identifies the following five interrelated clusters of cognitive, affective, and
behavioral competencies:

1. SELF-AWARENESS. Students recognize their own emotions and their influence on
behavior, They understand their own strengths and limitations and possess a grounded sense
of confidence.

2. SELF-MANAGEMENT. Students effectively regulate their emotions, thoughts,
and behaviors, including stress, impulses, self-motivation, goal setting, and progress
toward goals.

. SOCIAL AWARENESS. Students empathize and take the perspectives of diverse others.
They understand social and ethical norms and recognize their own network of supports.

4. RELATIONSHIP SKILLS. Students can communicate clearly, listen actively, cooperate,
negotiate conflict, resist inappropriate social pressures, and seek and offer help.

5. RESPONSIBLE DECISION MAKING. Swudents consider ethical standards, safety
concermns, social norms, realistic consequences, and well-being to make constructive and
respectiul behavioral choices.
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Conventional Frame for SEL 2

Summary of Research on Social Skills

SOCIAL SKILLS
Interpersonal Skills,
Empathy, Cooperation,

Assertion, and

Responsibility




Classroom Engagement Goals and Agency

Goal 1: Trust vs. Mistrust, helps
inspire agency

» Happinass
= Anger

Goal 2: Cooperation vs.
Misbehavior, expresses agency

* Punctuality
- Good Conduct

Goal 3: Ambitiousness vs.
Ambivalence, helps focus agency

« Mastery Orientation
= Sense of Efficacy

Goal 4: Diligence vs.
Disengagement, expresses agency

- Effont
= Help Seeking

Goal §: Satisfaction vs
Disappointment, helps inspire
agency

« Satisfaction with Achievement




Teacher and Student Indicators

Paralie! Status and Development Moas uros

DEVELOPMENT STATUS

Consclientiousnoss

« I this class, students learm 10 be Mmore « 1 am the type of paerson who is well
organized. organized.

« In this class, students learm o keep « 1 am the type of paerson who keeps trying
trying when work becomes difficult. oven whan | fool ke giving up.

« I this class. students learm o become « 1 am the type of person who uses time
better at using thme wisely. winely

+ In this class, students learm 10 foous * 1 am the type of person who foocuses on the
more on the guaity of their work. quality of vy work.

« In this class, students learm 10 believe « Even if the work in this class s hard, | can
that they can get smarter. hearn it

more « 1 have a cloar purpose in my life—I know
the types of things | want to achieve.



Trauma Sensitive School: Tiered System

Tier 1

Safe Environments and Universally Healthy Students /
Creating and Supporting a Trauma-Informed School Community
Schools transform on a number of levels 10 create and support safe environments that promote healithy and successful students
and staff, This foundational work s Tier | of the MTSS pyramid and necessary 10 support strategies across the entire pyramid

Tier 2

Early Intervention/lIdentifying Students and Staff At-Risk
Schools identify and respond to studems and staff who are at-risk or have been exposed 1o trauma and/or loss
in ways that meet their unigue expoasures. expernences. develiopmental. and personal needs

Tier 3

Intensive Support
Schools provide support 10 those students whose behaviorns and experiences necessitate intensive interventions
and aim to meet thedr unique exposures. expenences, developmental, and personal needs.
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Universal Precautions

® Think of it like an inoculation
® Can help all children
® Social Emotional Competence
® Conflict Resolution

® Think of it like a universal screen
® We do eye screens
® We do hearing screens
® We can do mental health and trauma symptom screens




AN EXAMPLE AT THE ORGANIZATIONAL LEVEL




Training All Staff to Recognize
Possible Mental Health Symptoms

Spread the Word

Tips & Resources for District of Columbia

1. GET STARTED

e Administrator guide (.pdf, click to open)
® Quick-start guide (.pdf,
* Best practices tip sheet (.pdf

2. ENGAGE

High School, Middle School, &
POWERPOINT PRESENTATIONS Elementary School Educators

PROMOTIONAL FLYERS
o ALRisk f oh S 5 E

BANNERS & BUTTONS
ﬁ e Images for use on your website or in your newsletter (.pdf)

VIDEO WALK THROUGH
* 3-minute walk through of At-Risk for Middle School Educators (.mp4:
e 3-minute walk through of At-Risk for High School Fducators (mp4)
EMAIL & NEWSLETTER TEXT
- e Sample language to engage school personnel via email or on a website (.doc
DISCUSSION GUIDE

® At-Risk for High School Educators (.pdf
® At-Risk for Middle School Educators (.pdf)

TIMING YOUR OUTREACH

e Bullying Prevention Month resource packet (.pdf)
* Promotional calendar (.pdf

Nursing Credit (CNE) Available

¢ language to engage school nurses (doc)
OTHER

* Research results

® Related webinars (.pdf’
® Kognito fact sheet (.pdf,

Access tr: g at: www.supportdcyou om

These courses are made freely available to District educators by the District of Columbia Department of Behavioral Health

Contact Us: 212.675.9234  info@kog
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District of Columbia Public Schools
Trauma Sensitive Process
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Early Warning Indicator System: Screening for MH and Trauma

Early Warning Indicators

Sliding

(Tier 1)

No Office Discipline

2-3 ODRs and/or 1

BEHAVIOR Referrals (ODR)or . 3+ ODRs and/or 2+ suspensions
. suspension
suspensions
. o ; . . S 5.0 i .
ATTENDANCE missed < 5% instructional | missed = 5-9% instructional > 10% instructional days

days

days

ACADEMICS: READING and Math

Above proficient or
proficient on interim
assessment

Below Proficient

Far below proficient

June 2015 Mental Health Screening Plan

A\
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DISTRICT OF COLUMBIA

PUBLIC SCHOOLS

Office of Specialized Instruction




Tiered Trauma Sensitive Model

Tier lll-Intensive

Individualized intervention with community
support for children who have active mental
health symptoms or special education

behavior support goals.

Tier ll-Targeted Intervention D\

Early intervention for students who are
identified as at risk for developing mental
health, behavioral issues or educational
issues.

Tier I- Universal Prevention

Social emotional learning programs to support
ALL STUDENTS. Can be implemented by school
social workers, teachers, counselors, nurses, etc.

June 2015 Mental Health Screening Plan r),\]\]

DISTRICT OF COLUMBIA

PUBLIC SCHOOLS

Office of Specialized Instruction




Tier One

Tier I: Universal Prevention/Consultation and Mental Health Promotion:

Social emotional support services at this tier are provided universally to the entire student body,
school staff or parents/guardians. These services aim to prevent the development of serious mental
health problems and to promote pro-social skill development among children and youth.

Examples of interventions at this tier include:

School-wide PBIS or classroom-based social emotional learning programs, including substance abuse
and violence prevention programs (i.e., bullying prevention, good touch, bad touch, peer mediation,
conflict resolution)

Staff professional development (i.e., mental health awareness, classroom management)
Mental health educational workshops for parents/guardians or students
Mental Health Consultation*

*During Tier One: Consultation is focused on increasing the general knowledge base of general
education teachers regarding social emotional development, impairments, and the relationship to the
curriculum and function in age-appropriate activities.

June 2015 Mental Health Screening Plan 'l\\ i Wt el gy o i

“J PUBLIC SCHOOLS

Office of Specialized Instruction




INTERVENTIONS




Restorative Practices

- Restorative Framework
- Building/Strengthening Community
Restorative Dialogue and Repairing Harm

SFUSD Student, Family, Community Support Department
© Kerri Berkowitz, Restorative Practices Coordinator
berkowitzk@sfusd.edu
(415) 241-3030



Il. What Are Restorative Practices?

Address and Build healthy

discuss the needs relationships
of the school between educators

community and students

Restorative
Practices

Resolve conflict, Reduce, prevent,

hold individuals and improve
and groups harmful behavior
accountable

Repair harm and
restore positive
relationships

Restorative Practices: Fostering Healthy Relationships &
Promoting Positive Discipline in Schools (March 2014)



Restorative practices allow for a shift in practice that results in a
culture which is inclusive, builds fair process into decision making
practices, and facilitates students learning to address the impact
of their actions through an approach that allows for true
accountability, skill building, cooperation, and mutual

understanding.

SFUSD Student, Family, Community Support Department
© Kerri Berkowitz, Restorative Practices Coordinator
berkowitzk@sfusd.edu
(415) 241-3030



Through restorative practices, members

B W

5.

of the school community will:

have an opportunity to be heard

understand the greater impact of one's actions
learn to take responsibility

repair the harm one's actions may have caused
recognize one's role in maintaining a safe school

environment

6.

build upon and expand on personal relationships in

the school community

/.

recognize one's role as a positive contributing

member of the school community.

SFUSD Student, Family, Community Support Department
© Kerri Berkowitz, Restorative Practices Coordinator
berkowitzk@sfusd.edu
(415) 241-3030



“Although a formal restorative process might have dramatic impact, informal practices have a cumulative
impact because they are part of everyday life.” (Haasoa, 2005)

The COTE of restorative practices is building and restoring
relationships.

Informal Formal
I I
A A 4 ES A
Affective Restorative Pro-active Responsive Restorative
Statements Questions Circles Circles Meetings/
(Impromptu dialogue) Conferences

SFUSD Student, Family, Community Support Department
© Kerri Berkowitz, Restorative Practices Coordinator
berkowitzk@sfusd.edu
(415) 241-3030



SFUSD Restorative Practices

Multiple Tlered System of

L 3 REP P | )
Formal Restorative

Conferencing,
Re-ontry

Licr 2 RE Peactices:
Affective Statemoents,

Restorative Dinlogue,
Responsive Circles

Supports

Intensihve

Interventions

Inrvpeted
Interventions

sRestorative Practices
Principles

Fair Process: inclusive
decision making
practices

sFundamental
HMypothesis of RP:
people will most likely
make positive change with
those in poaitions of
Authority do things WiTH
them rather than YO them
or TON them

(High Control + High
Supparts WiTm)

(problem solving and
repuiring harm), Peer
NMedintion

Universal/Prevention Focuas

DEVELOPING SOCIAILVEMOTIONAL
CAPACTITY
BUILDING RELATIONSHIPS AND
COMMUNITY

sAflfoctive language
sRestorative dinloghe
lmprampiu confere
«Community buldding
chreles Responsibility for self & others
sRosponsive cfassroom Accountabality

and school-wide circles Waorking Together Towlusion

Addressing sehoolawide and classroom issues

Community Building

SFUSD Student, Family, Community Support Department
© Kerri Berkowitz, Restorative Practices Coordinator
berkowitzk@sfusd.edu
(415) 241-3030



Pro-active Strategies




Restorative Practices in the Elementary Classroom: Memoirs of a 4th Grade Teacher ;Teri
Ashley;January 16, 2006

ONE TEACHERS EXAMPLE



“ CHILDREN BRING THE WEATHER
FROM HOME, BUT | MANAGE THE
CLIMATE IN THIS ROOM”

- TERI ASHLEY, 2006

Ashely, T. (2006, January 16). Restorative Practices in the Elementary Classroom: Memoirs of a 4th Grade Teacher.
Retrieved May 10, 2017, from http://www.iirp.edu/pdf/man05/man05_tashley1.pdf



http://www.iirp.edu/pdf/man05/man05_tashley1.pdf

Memoir of a 4th Grade Teacher
Teri Ashley

* Her revelation... where we are going ?

* First changes she made:
— Daily great each child at the door (pay attention)
— Check the weather of your classroom (See handout, other ideas)
— Music playing quietly as they enter

Ashely, T. (2006, January 16). Restorative Practices in the Elementary Classroom: Memoirs of a 4th Grade Teacher.
Retrieved May 10, 2017, from http://www.iirp.edu/pdf/man05/man05_tashley1.pdf



http://www.iirp.edu/pdf/man05/man05_tashley1.pdf

Skills Kids Need

ldentify feelings

Asking for what they need
Value others perspective
Sincerely apologize

Make amends

Negotiate Agreements

Ashely, T. (2006, January 16). Restorative Practices in the Elementary Classroom: Memoirs of a 4th Grade Teacher.
Retrieved May 10, 2017, from http://www.iirp.edu/pdf/man05/man05_tashley1.pdf



http://www.iirp.edu/pdf/man05/man05_tashley1.pdf

A Common Education Approach

Retributive Justice: Break Rule = You suffer

Often we tell them to get along so WE can get on with our
business of teaching ...

However, we are missing the opportunity to understand that
they need to learn from us HOW to take care of themselves and
HOW to get along




Two types of Circles

 Community Building Circles
* Responsive Circles

Recommended to start with Community Building Circles and
then be over the year how we will then move to Responsive
Circles



Entering Classroom and
Weather Reports

1 to 5 response

Modifying for age

Checking in
http://www.resiliencetrumpsaces.org/our-work-and-

resources/resilience-in-action/elementary-expansion



http://www.resiliencetrumpsaces.org/our-work-and-resources/resilience-in-action/elementary-expansion

Greeting

Sharing

Group Activity
Morning Message

Circle Principles



Examples of a Circle



Circle Rules

e Talking Peace

* Circle Guidelines
— Respect the Talking Piece

— Speak from the Heart: Only Share Your Experience,
Perspectives and feelings — not those of others

— Listen from the heart: Let go of stories that make it hard to
hear one another, be open and non-judgmental

— Trust you will know what to say: No need to Rehearse
— Say Just enough: Be considerate of the time when sharing

SFUSD Student, Family, Community Support Department
© Kerri Berkowitz, Restorative Practices Coordinator
berkowitzk@sfusd.edu
(415) 241-3030



Milling to Music

Option 2: Milling to Music (boom box needed to play music)
Instructions: Explain that when the music starts everyone is to begin “milling” around the

inside of the circle silently but greeting each other as they pass by. When
the music stops (after about 10 seconds) they are to form triads with the
people closest to them. A question will be read out loud and each person
will take a short turn to respond to the question, After each person has had
an opportunity to respond the music will start over and everyone begins
milling around the circle again. This will continue for approximately 10
minutes with different questions being presented.

Milling questions:

Describe three cities, towns or neighborhoods that you have lived in.

Share one way you like to relax or spend vacation time.

Share a favorite teacher you had/have.

What was your favorite subject in school and why?

What is one thing you look forward to about this new school year?

What is one school related goal you would like to set for yourself as the new year

begins?

7. Share one appreciation you have for the school community. (have everyone return to

their seats after this last question.

AWk

SFUSD Student, Family, Community Support Department
© Kerri Berkowitz, Restorative Practices Coordinator
berkowitzk@sfusd.edu
(415) 241-3030



Morning Message

 Riddle, Riddle! Who knows the Riddle?

— Loves peanut butter and mayo sandwiches?
— Has more than 4 siblings?

— Is a fan of the a football team?

— Read 37 books this summer?

— Loves to paint?

— Has a new baby cousin?

— |s learning to ice skate?

— Is learning to play a new instrument?

Davis, C. (2012). 80 Morning Meeting Ideas . Tuner Falls , MA: Center for Responsive Schools, Inc.



An example of a Circle
“Peacekeeper Game”

Greet each other
Arrange a perfect circle
ldentify a talking piece for an object

Each child can have 3 pieces of a food they like (identify something
safe for everyone)

Each child gets to keep one, give 2 away

Share appreciations (specific to behavior)

Introduce Community Compliment Cards

Notice how engaged kids get in sharing and who passes

Davis, C. (2012). 80 Morning Meeting Ideas . Tuner Falls , MA: Center for Responsive Schools, Inc.



Classroom Agreements

1) Anyone can ask to make an agreement

2) Anyone can ask to modify an agreement

3) If not complete consensus, not an agreement
4) Maintaining agreements is an everyday job

5) They are consequences to not following an agreement

Davis, C. (2012). 80 Morning Meeting Ideas . Tuner Falls , MA: Center for Responsive Schools, Inc.
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Emotional Coaching

from April Steed and Stephen Duncan (Bringham Young University)

@ Helping children understand the different emotions they
experience, why they occur, and how to handle them

@ Offering comfort
@ Listening
@ Understanding their thoughts and feelings

“Even more than your IQ, your emotional awareness and your ability to handle feelings
will determine your success and happiness in all walks of life, including family
relationships” — John Gottman (1997:20)
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Manage the Environment

@ They will be taught skills and then asked to apply them to a
situation

@ EXAMPLE: you have 20 kids in your class, one Teacher and one
Teacher’s Aide. You have been told that it was a rough night in
the community that many of the kids come from. You observe
many of the students ... you can sense that there is tension and
exhaustion in the room ... how will you manage this environment




Observable /-
- Behavior -

Cool
Down

.
“m--‘.. T —

Recovery
Baseline Behavior

s i Adverse Childhood
D EXxperiences
-

UNKNOWN TO OTHERS

! f JPOVERTY — ABUSE — DRUGS & ALCOHOL
' ' A MOTIVES — ETHICS - BELIEFS

»




tions
Relational Elements of Circle

|

+ Meeting, getting
acquainted

* Developing plans,
agreements

+ Sense of unity

*Take turng
* b-inch voiceg

emotional
*12-Inch voices

« NaKe Sure CVC'Y
feam member has a

Onance 1o gpeak physical
o ot N e + Addressing * Building
acountable anather's ldca¢ : s
*WOrK Together! Issues understanding
Gy Wnn (Restorative Questions) J and trust
. « ONe. pormer
S\\em 7';-_‘; e other
. SYOY onTask [\stens -
*rase hand fo . { -
horn | What zone am | in?
- B
', PN '

In our circle time, we all

iogrcc that
* You can only speak when

3
,’\‘ you have the object, unless =
_ ﬁ the adult says you can.

> | eYou listen and look at the “

person who is talking.

Use tools to get in the green zone. = *You can pass if you need

more time to think.

aew Ceec tor e o0 =n
vesty 0 wenie ot oo

§o

v e araw wrte ton 13
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f‘ = e Enjoy yourself but do not
B ‘ put down or laugh at
others.
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Manage the Environment ...

@ Mindfulness Activities
@ Possibility of extending warm up activity
@ Focus on active engagement in kinesthetic work

@ Separate students struggling with each other into separate
groups

@ Positive Attention for on task behavior

@ More brain breaks

@ Watch the stimulation of the classroom physical environment
@ Give good cues for transition and expectations



Mindfulness — Mind UP Program
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Times of Day (p. 12)

Beginning of the Day

Transitions

The Day Ends




O

3 Lessons

Lesson One: How are brain works

Lesson Two: Mindful Awareness

Lesson Three: Focused Awareness




IVIind UP

Getting to Know and Love

Your Bram

Prefrontal Cortex Amygdala
(gree PRIN- S KOR Soky) R

R o KAN-pebs)

Breathing to the rescue!

MSCHOLASTIC
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/.MlNDU PcurricuLum

LINK UP
WITH
EXEMPLAR

Focused Classrooms * Mindiul Leaming = Resilent Children

MSCHOLASTIC

MIND UP EXEMPLAR



../../../Desktop/Exemplar%20Mindup_Prek-2_lesson.pdf

Social Emotional Competence Coaching Sheet

ALSO LOOK AT HANOVER VA EXAMPLES



../../Active%20Consult%20Work/HANOVER/SocialandEmotionalDevelopmentAdminJune12015.docx
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CASE EXAMPLE

Beginning of school year is a major transition (likely triggering to some)
1) Youth get asked to write an autobiography
2) Youth get asked to share what they did this summer
3) Youth get rules of the classroom handed to them
- Don’t’ be disrespectful (that has context that differs for many)




SKILLS OVERALL FOR TIER ONE CASES
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What is Empathy? — Brené Brown

https://www.youtube.com/watch?v=1Evwgu369Jw



https://www.youtube.com/watch?v=1Evwgu369Jw

L

Theresa Wiseman'’s
Attributes of Empathy

1. Perspective Taking
1. Staying out of Judgement

2. Recognizing Emotion

3. Communicating Emotion




Perspective Taking

https://www.youtube.com/watch?v=bzmWqgZS1QSU



https://www.youtube.com/watch?v=bzmWqZS1QSU

L

Why is Judgement so Easy ?

https://www.youtube.com/watch?v=H4SpQqP2zuU



https://www.youtube.com/watch?v=H4SpQqP2zuU

Listening to Emotion without “Fixing it”

https://www.youtube.com/watch?v=-4EDhdAHrQg



https://www.youtube.com/watch?v=-4EDhdAHrOg
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Communicating Emotion: Validation

Six Levels by Marsha Linehan, Ph.D
(We will focus on top 3)

Level One: Being Present (Deep Listening)

Level Two: Accurate Reflection
(So if | hear you correctly ....)

Level Three: Mindreading
(I am guessing that you are feeling ....)




Empathic Communication Practice




Reflective Listening

From http://cultureofempathy.com
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Reflective Listening Practice

@ Show that feelings matter

v 1§hciyv that it is possible to talk about uncomfortable or complicated
eelings

@ Show that we care about the child’s feelings

Teach the child that all feelings are acceptable, even though certain
behavior is not

Defuse an uncomfortable situation

Reduce a child’s urge to act out because the child feels heard
Teach the child a vocabulary for articulating how they feel
Reduce whining, anger and frustration

From http://cultureofempathy.com
T I



S 000000

Reflective Listening Principles

@ Listening before speaking
@ Deal with personal specifics, not impersonal generalities

@ Decipher the emotions behind the words, to create a better
understanding of the message

@ Restate and clarify how you understand the message

@ Understand the speaker’s frame of reference and avoid
responding based only on your own perception

@ Respond with acceptance and empathy

From http://cultureofempathy.com



Be a F.O.R.S.E. in your community

Image by Lincoln High student Brendon Gilman

FOCUS
on

Resllience &
Social-Emotional




Resources R 2, ...

@ http://gucchdtacenter.georgetown.edu/Traumalnformed
Care/index.html|

@ https://www.youtube.com/watch?v=3axcjT zo58
@ https://www.youtube.com/watch?v=-HG8H4n2i9l

@ https://www.ted.com/talks/nadine burke harris how c
nildhood trauma affects health across a lifetime?lang
uage=en



http://gucchdtacenter.georgetown.edu/TraumaInformedCare/index.html
https://www.youtube.com/watch?v=-HG8H4n2j9I
https://www.ted.com/talks/nadine_burke_harris_how_childhood_trauma_affects_health_across_a_lifetime?language=en

Resources

 https://arcframework.org/

 http://verbaljudo.com/programs/

 https://www.dbtselfhelp.com/index.html

e http://marc.ucla.edu/mindful-meditations

 http://self-compassion.org/

 https://brenebrown.com/

* https://mindup.org/
e



https://brenebrown.com/

Thank You

Dr. Allison Sampson-Jackson, LCSW, LICSW, CSOTP
Integration Solutions, Inc.

www.integrationsolutions.org
804-205-4461

Liked our Presentation?

i ©)

Like our page . _ .
Integration Solutions integration_solutions



http://www.integrationsolutions.org/
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FIGURE 3

Development Occurs Within and Is Influenced by
Various Settings and Contexts

From:

Notes on a Holistic Framework for
Teaching, Learning, Agency, Healthy
Development & School Success.
Compiled by Hal A. Lawson
December 2015



An Inter-school Progression for Development

FIGURE 5§
Early Childhood (Preschool, Ages 3-5)
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From:

Notes on a Holistic Framework for
Teaching, Learning, Agency, Healthy
Development & School Success.
Compiled by Hal A. Lawson
December 2015



FIGURE 6
Middle Childhood (Elementary School, Ages 6-10)

From:

Notes on a Holistic Framework for
Teaching, Learning, Agency, Healthy
Development & School Success.
Compiled by Hal A. Lawson
December 2015




FIGURE 7
Early Adolescence (Middle Grades, Ages 11-14)

From:

Notes on a Holistic Framework for
Teaching, Learning, Agency, Healthy
Development & School Success.
Compiled by Hal A. Lawson
December 2015



FIGURE 8
Middle Adolescence (High School, Ages 15-18)

From:

Notes on a Holistic Framework for
Teaching, Learning, Agency, Healthy
Development & School Success.
Compiled by Hal A. Lawson
December 2015



FIGURE 9
Young Adulthood (Post-Secondary, Ages 19-22)

From:
Notes on a Holistic Framework for
Teaching, Learning, Agency, Healthy
Development & School Success.
Compiled by Hal A. Lawson
December 2015



UChicago CCSR Framework for What Youth Need to Make a Successful Transition to Adulthood
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